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The Moderating Effects among the Influences of Teacher-child Interactions

on Children Development
ZHU Qiuke, LI Su
(Institute of Psychology, Chinese Academy of Sciences, Beijing 100101 China;
Department of Psychology, University of Chinese Academy of Sciences, Beijing
100049 China)

Abstract: Studies have extensively investigated the role of high-quality teacher-child interactions on
young children’s early cognitive and social emotional development, but there are also a variety of inconsistent
and contradictory conclusions. Some researchers suggested that one of the possible explanations was that the
potential moderators affect the relationship between teacher-child interactions and children’s developmental
outcomes according to the ecological system theory. The review on researches about such moderating
effects showed that teacher-child interactions’ influences on children’s development were moderated by
factors from person, context, process to time, during which continuities hypothesis, compensatory hypothesis
and additive effect got more supports. Future researches need to explore more diverse and stable moderators ,
establish more integrated theoretical assumptions, and focus on the special moderating mechanisms
between teacher-child interactions and children development in Chinese situation.
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